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at that time might have faced about whether he ,‘.eor_n_ join the >§.< m:ﬁ“ j@qﬁ or
stay home and protect his family. Also, stepping inside the perspective oam s m<_ﬂ
I'm asking my students to consider, ‘What would tug me to stay here m._s ”U_m:z.u ’
“owned" and what might tug me to flee along the Underground Railroad wit
Harriet Tubman?' It's not so much about having my mEn_m.Em come to a mo:m:ﬂ
answer as it's about creating an opportunity for them to :ow:nm_ and :namaﬁm:q the
rationale behind various viewpoints individuals or groups 3_@_.; have. )

In reflecting on the use of this thinking routine, m_m_q commented, d_.u_uﬂ Em,
Tug-of-War has evolved from being one cool thing | do with one novel to _. 8_::@
itself into so many other aspects of my curriculum and even across the nc:_.nm _c3
to other subject areas. Tug-of-War is not just a set of steps .oﬂ a nSanf_m, it m .m
mindset—a real process. It transcends so much more %mﬁ._ .Eﬂ one mﬂz_wxl._ﬁ.ﬁmw
truly about perspective taking and reasoning.”” Now that Clair’s ﬂcam.:m are w:: “Jm
with the thinking process, Clair notices that they seem .8 be better __ﬂm:mﬂ“.ao 0
another and can better articulate their own thinking with comfort .m:n_ Q.u: __A mhnmdw
Clair mentioned, “You know, I've become more no:gnon.mc_m with this kin Mm
thinking, too, by using this thinking routine. mo:,_m Qﬂ.ﬁ:m issues E.m,_._moammwﬂ_n_u(\m
at this age are hig, complex, and even g_m_nc::._:wm m_m.<m2.:. _:m war.
found this routine to be so helpful in making sense of sticky situations.

Makina Thinkina Vicihla

© SENTENCE-PHRASE-WORD

e i

ve read and each select your

In your discussion group, review the text that you ha
own:

Sentence that was meaningful to you, that
Text

Phrase that moved, e€ngaged, or provoked you
Word that captured your attention or struck you as powerful !

you felt captures a core idea of the

As a group, discuss and record your choices. Begin by each sharing your __
words, then phrases, then sentences. Explain why you made the selections you

did. Looking at your group’s collective choices of words, phrases, and sentences,
reflect on the conversation by identifying:

*  What themes emerge?

*  What implications or predications can be drawn? ,
* Were there aspects of the text not captured in your choices?

ty. Having used this protocol— that is,
for discussing readings with other adults, we fe]t it had
wide applicability for use in the classroom as both a discourse and a thinking routi

a structure for a conversation—

Purpose

Sentence-Phrase-Word helps learners to engage with and make meaning from text with
a particular focus on capturing the essence of the text or “what speaks to you.”
enhanced discussion while drawing attention to the power of language. Ho
power and promise of this routine lies in the discussion of why a particular word, a single
phrase, and a sentence stood out for each individual in the group as the catalyst for rich
discussion. Tt is in these discussions that learners must justify their choices and explain .NO

wever, the

—

/



i i 'doi indivi ften
hat it was that spoke to them in each of their choices. In doing so, E&San&m%ﬂm or :
" : ing the essence of a whole

i i d can have the power of conveying : :
struck by Liow a single wor _ of c :
text. The discussion of sentence, phrase, and word choices sets the stage for no.bm&oazm
themes, :.bw:nmno:m, predictions, and lessons to be drawn.

, i i tent
Selecting Appropriate Con o _
Choose a text that is rich in content, with ideas and concepts that invite interpretatio

nd discussion. This can be fiction or nonfiction, but strictly informational S.ﬁm Hmsm
m ) - . * 1 . m.
be difficult to discuss. The length of the text chosen is important HM this .H,oﬁnmo e

im it tience to

i 1ts wi likely to skim it and not have the pa
is too long, students will be more . . .

it _.dszww Hpb engaging chapter in abook, a professional reading that discusses ﬂo_&.auwm
itca : e
of practice, a newspaper article, a poem, or a scene from a play can be used effectively

» al Cr d

with this routine.

Steps

. . . , . .
1. Set up. Give learners time to read the selected text in advance of the m%o:m&o&
s the f : i an
unless the text is short and can be read on the spot. Encourage active Wmm Em)\ e
: ; : - e
Emwzmranm of the text. However, it is not necessary to read with Sentence-Phrase
in mind. | | -
2. Select a sentence-phrase-word. Ask learners to identify a sentence that is meaning .
to ﬁr.ma and helped them gain a deeper understanding of the text; a @rHMmM Sﬂ EJMM. .
. oke in i hem; and a word that has either
. in some way meaningful to them; el
D srantion ’s important to be aware that
ptured their : ion k them as powerful. It's impo .

- captured their attention or struc . re th
mmww learner’s experience will be reflected in the choice of words, phrases, and sente
There are no correct answers. | . X .

| _ i are
3. Share Selections. In groups of four to six people, ask _Mmamnm ﬂommw.nwcmm&o:
. | i iscuss
i i ini hy they selected them. Sharing anc
and record their choices, explaining w sel 8 o
should occur in rounds, so that discussion is facilitated. The first participant MWM& e
“ it, inviti t and discuss,
i hose it, inviting others to commen
sentence and explains why she ¢ . "
The sentence is recorded and then the next person shares, records, and &mnﬁmwmwwwb
m.ﬁa,oun rmm shared his or her sentence. Then the group moves to phrases an y
words. This keeps the discussion flowing and deepening.

; ‘ati ses. .
4. Invite reflection on the conversation: Bach group looks at its QOn:BmE&MNWwMﬂ .
They identify the common themes that emerge from these responses and the )

ictiof inally, the group identifies any
implications mb&@a predictions they suggested. Finally, the group
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aspects of the text that were not represented in their choice of ‘$entences,

phrases,
and words.

5. Share the thinking. Post the documentation from all the groups. Provide time
to look at the sentences, phrases, and words chosen and the themes and implications
drawn. Invite each group member to reflect briefly on his or her current zzama&dmmmm
of the text and how using the routine contributed to his or her understanding of it

Uses and Variations

Teachers have found some surprising uses for SPW, from capturing the essence of a text
students are studying for a test to developing language fluency in early childhood. In
these adaptations, teachers sometimes focus on just a portion of the routine, combine
small groups with whole-class use, or even use the “identify a part to stand for the
whole™ aspect of the routine for use with stimuli other than text, Adaptations can also
be made in synthesizing the conversations, Although it is natural to pull out themes,
you could also identify morals and messages or make predictions depending on the text.

This diversity of uses is captured in the following brief examples from teachers at Bialik
College and elsewhere,

* After reading articles in history classes, teacher Sharonne Blum finds that the
sentences, phrases, and words her grades 9 and 10 students choose provide won-
derful springboards for discussion as they search for commonalities and discuss the
differences and the interpretations they have made for each.

* When Josie Singer wants her grade 8 English classes to review novels they have
recently read, she groups the students in pairs, allocates a chapter to each pair, and
asks them to complete a Sentence-Phrase-Word. Josie then goes around the class,
commencing with the pair who reviewed the first chapter. Each pair gives a quick

recap of the chapter using the sentence, phrase, and word they have selected and the °
reasons for their choices,

* Although we thought this routine was strictly text based, preschool teacher Lindsay

* Miller adapted Sentence-Phrase-Word for her pre-readers using individual pages in

' picture storybooks and asking her four-year-old students to look carefully at the page,
choose one thing on the page that they thought was really important and then one
small section of the page, and explain how and why they made those choices,

* Also working with young children, a first grade teacher in Merrill, Michigan, has his
students collectively nominate sentences, phrases, and words after read-alouds. He
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records this collection to read back to students at a later date, asking them to-guess

which story the responses are from.

Assessment
The individual sentence, phrase, and word choice usually will not tell you much about

how students are making sense of the text. However, the explanations learners provide
for their selection of sentences, phrases, and words can say a lot about what they are
taking from the text and what struck them as important. Is the reasoning behind these
choices showing that learners have been able to capture the essence of the text? Are
learners identifying significant concepts and issues or are they staying peripheral? What
kinds of personal connections lie behind the choices?

In the discussions, look for students to make connections with others’ responses
rather than merely focusing on their own contributions. Are learners able to use the
sentences, phrases, and words as springboards for discussion? Do these discussions go

back to the text to deepen and enrich the discussion?

Tips

While this routine asks for three specific choices, it is not always essential to complete
all three steps to achieve the purpose. Particularly with younger children, as shown in
Lindsay’s example, the use of the two steps— sentence and word— can be very effective,
It is also fine to reverse the order of the routine, starting with the selection of a word,
then a phrase, then a sentence. In fact, some teachets have found that discussions that
begin with word choices and then move to phrases and sentences build more naturally.
You may want to try it both ways and see what you notice.

To aid discussion, it is important to document the evolving conversation. A simple
three-column division of a large piece of chart paper works well for this purpose.
Underneath those three columns you can draw three horizontal rows for groups to
identify themes, implications, and what was in the text that was not represented in
learners’ choices, However, don’t let the recording of responses distract the group from
conversing about the choices and ideas. When an individual shares his or her selection, :
he or she should reference the page and paragraph from which it came so that others can :
find and read it in context, Having the group’s sentences, phrases, and words in front of-
them captures the conversation and makes it easier to discern themes, implications, and

what might be missing!
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the See-Think-Wonder routine to begin to make sense of it. Lsa tells the class

A Enwwwm of Practice

When Lisa Verkerk wanted her fifth

w H L H : .

_a.,s\.:. as the <m.3_n_m,. Hr_m s & very interesting book,"” commented Lisa, "Th
Um*_ﬁm__:@nw _“<ma first created by Rod Brown, and when Julius Lester mmi. th i
exnibited, he asked if he could write a sto he tort

ory to accompany them However
. . .H . the text
ﬁ:o“@ro_o:_z a ﬂ:@_m page for each image, is rather challenging for my students,
0 a@eal with both the richness of the im _ he t

| | _ -Images and the complexit
_. . piexity of the text
isa amnamm to separate the book into a selection of individua Images with thei
anoanm:<_:@ Hm.xw This would aftow smatl groups of students to look at Sm‘ images
mm__n m__mm: oﬁ_:mﬂ In reading the text, and then fully discuss a section of the U%ox.,
M _o_.e_:m this small-group wark, Lisa planned to call the class H@mﬂ:mﬂ to sh .
their mmn_o.zm and coltaboratively build an understanding of the MSQ "

To begin, Lisa shows the dlass one of the paintings, and ﬁommﬁ:mf%@ use

1

’

r

i

:<<m“h<m used See-Think-Wonder many times, and | want yoy to begin to ook

the _Bmmm .<o:_, group has using that. Really examine it and discuss it ? o
beautiful pictures, and they tell their own stories, | i:x you will mmm,_ . h i ma
Lester was so captivated by them, And then, once <o.c;m done with th ,H< s
read the text together, We're going to use a new Bc.::m to expl e ot mm.:
sentence-Phrase-Word. ** | e theen it

s_p::o:m: Lisa had first experienced this routine as Word-Phrase-Sent

.Em.:wma that her students in past years seemed to find it mmm_m_‘ to mm_:nm, -
._Buo;msﬁ sentence that summed up Sm‘va idea, then a phrase that meQ o
it, and last one important word. She explains to m.EQm:m, ,.ﬁmmﬁ you :m%no:m%_
and you may need to read it more than once, I want each person in the } ﬁmm, ‘
.m.m“mg one sentence. It will be a sentence that you fee| .ﬂmm:u\ .nmUEBm ﬂocm .
in the text. What is it that you think Julius Lester wants you to take mw_ _m A
then, fc will select a phrase. Now the n?mmm m:OC_%.; be umm of the MMW_\W:\,:Q
Try to find a new one. One that :m_cm you gain a deeper c:a.m“aﬁma._zu of M:M

text. And then finally, choose
p your word, A _
of important - _ word that strikes you as powerful
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Because this book study is situated within a larger unit called “Ditterent People,
Different Lives,” Lisa wants her students to focus on the themes and implications
fram the text. “’Our unit is contemporary,’’ Lisa adds, “and | want to see if students
can make connections between a story that happened a long time ago and some
of the issues that are present in our world today.” .

Lisa assigns groups and hands out the individual pages of the book. What follows
is a period of intense and purposeful discussion, each group completely absorbed in
their pages. Students make careful observations, discussing what they see. Stopping
in at a group, Lisa encourages students to ask each other, “What makes you say
that?" as they begin to iriterpret the paintings.

Once Lisa feels that individual groups have thoroughly looked at the images,
she encourages them to read the text aloud to each other. It is not long before
students are heard deliberating over their choices of sentences, phrases, and
words and justifying their choices to their peers. After each student’s response has
been recorded, the groups move to discuss the themes and implications, making
connections to present-day world events. Students have spent close to 90 minutes
working, and Lisa collects the pages of the book and students’ documentation
for the day. You can watch this initial exploration of the book using these two
routines on the DVD. As you watch, pay attention to the level of engagement the
combination of rich content and the facilitative structure of the routines enables.

" The next day, students are eager to share their thinking with the rest of the class.
“Lisa displays each picture on the interactive whiteboard so that everyone can take a

" few minutes to look carefully before the groups present. Lisa then asks the group

to give a one-sentence summary of what is happening at this stage of the story
before sharing their sentences, phrases, and words. Lisa documents these on chart
paper for everyone to see. The class and teacher question individuals, asking them
why they thought a sentence was so important or why they chose that word. Last,
the group shares the themes and _BU__nmmo:m that they found significant, which are

also documented on separate charts. Page by page, the students jointly build their

" undetstanding of the story, distilling the essence of the story through the sentences,
phrases, and words; anoms_N:ﬁ the important themes that the artist and author
wanted their audience to think about; ahd finally making a connection from the
past to the present. _ .

Reflecting on the learning, Lisa comments, “*Students are often filled with awe at
what they achieve. They feel, and quite rightly, that they have made some important
discoveries. They have developed a much more comprehensive understanding of
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the story of the sfave trade than if I'had just read the

tonnecting to the contemporary i
_ Iy Issues they hav
the dinner table, " . e

book to them, DJP they are
ard about on the news or at

reflection journals, another routine Lisa ha
about this in Chapter Seven),

_L.mm Uc.ﬁm o} mﬁOCm.Zh. I Cm.ﬁ d Q m:._lm ﬂm D:n @m (@] { .P_ _w_._ Q .h...ﬁj
i H W__ eendgo e
Um_ ti @ Sess5i0 n e mﬁCQm ﬁm oar 7 O f _ﬁ :.._m—. S Dm_ Dﬁ n
t m< | m__ sIn ___m _.ﬁ_mm ] _Qmmm 0 m_Q m _.ﬁ,m .ﬁ Q_ erences <<_ at Su .O mmmm ﬁ em _m_ Q
an. ﬂ _._ @ 3_ _C V f __ nre edle
SO _ mv Hm some | eClous a D_ ‘U e %OCM__V\ U T\mﬁm jmm Umm rey .w_ Q ~
: e class to sense C“_ lm C :@ _l_mm Um__m<mm ﬁ m_” ] __Hmwm m
0 ﬁo__mUO mEO mm_ |D_q‘mﬂ.o m_< O mm_< ar l Orm tness _: [ _ Qr m_.d 5t
L < i j
: . N ﬂ e m—mﬁ .t
mCm._“m_J d ﬁC_ﬁC e of t _.Z_A_ @ i H m OUm; d ; .h: ..._m_a_
ﬁjm 24as0 m_ _ Q._“ m_O_A assp e mﬂ_. els at _m __m_v mmm_ & t .w .4"
! 1 | v m ents to
own VoIces m_ Q MD e..m_Cm d Q_ mmUmﬁ._“ ﬁ e (..O_Aﬂmm ] O.n_ ers i
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